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Learning Objectives 

 

At the conclusion of this chapter students will be able to: 

 

1. Explain the fundamental concepts on which special education is based  

2. Describe how the history of special education, including key court cases, has shaped its develop 

3. List the provisions in federal legislation that establish current special education policies and 

practices. 

4. Describe the students who receive special education services. 

5. Outline the practices that characterize contemporary special education. 

6. Describe recommended educational practices for students with learning disabilities. 

7. Explain perspectives and concerns of parents/families of students with disabilities. 

8. Identify issues influencing the field of special education. 

 

 

Class Activities  
 

1.1: Opening Activity: Connecting the Students to the Content  

This activity is best used as an introduction to the chapter before any content is delivered as a way of 

getting the students excited about and connected to the chapter content. 

 Ask the students to select one of the three cases at the beginning of the chapter: 

o Elizabeth—first grade 

o Andrew—seventh grade 

o Daniel—sophomore 

 Have them read their selected case study and be prepared to discuss the following questions: 

1. What experiences have you had with children and/or adults with disabilities? 

2. How does your case student’s program compare to other programs for students with 

disabilities that you may have observed? 

3. What are your thoughts about your selected student’s educational program? 

 Allow approximately five minutes for the students to read and reflect on the above questions. 

 Have the students get with a partner who selected the same case and discuss the above three 

questions (three minutes) 

 Debrief each of the questions as a large group by asking several students to share their thoughts 

on each of the questions. 

 End by asking the students to turn to their partner and describe the “visual” they see when they 

think of the concept of special education, given their experiences to date.  

 Ask for a few volunteers to share their mental “visuals.” 

 Instructor Debrief: Now that you’ve had an opportunity to reflect on your experiences with 

students and/or adults with disabilities and your concept of special education, we’re ready to 

discuss Chapter One.  As we go through the chapter, we will come back to our case students and 

see how what we’re learning is operationalized in the schools. 

 Begin discussion of Chapter One. 

 

 

1.2: Concepts That Guide Special Education 

This activity can be used as an alternative to lecture for this section of the chapter or as a 

practice/application activity. 

 Three key concepts form the foundation for all the special services that students with disabilities are 

entitled to receive through public schools, and they are the basis for all the other ideas you will learn 
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as you read this text. 

 We’re going to do a mini jigsaw to explore these three concepts. 

 Get into groups of three and number off from one to three. 

o #1: Special education 

o #2: Related services 

o #3: Supplementary aids and services. 

 You will have three minutes to become the expert on your concept and be able to explain it to your 

team members. 

 At the end of three minutes, tell the teams they will each have one minute to present the key points 

related to their concept, beginning with the #1s (Special Education). 

 Allow three to four minutes for all participants to share their expertise. 

 Debrief as a large group. 

 

 

1.3: Concepts That Guide Special Education: Development of the Field 

This can be used as an alternative to lecture for this section of the chapter or as a practice/application 

activity. 

 Get into small groups (e.g., two to four, depending on the size of the class) 

 Each group will need one sheet of paper (blank or lined)  

 Each group is to determine and list the key points of the development of the field of special education 

using the information in the section Development of the Field of Special Education, beginning with 

the 19th century and ending with today.   

 Be prepared to share your information. 

 Allow approximately five minutes for the groups to gather the information, and then ask/call on a 

group or groups to share their products.  

 Summarize key points. 

 

 

1.4: Concepts That Guide Special Education: Discrimination and the Beginning of Change   

Outline of Key Court Cases in the Field of Special Education 

 In teams of two or three, outline the key court cases related to students with disabilities, 

beginning with Brown v. Board of Education of Topeka, Kansas.  List the name of the case, 

the decision, and the impact on students with disabilities. 

 You will have five minutes to complete the assignment and prepare to share your findings 

with the large group. 

 After five minutes, conduct large group debrief, summarizing the impact of the cases on the 

field of special education. 

 

 

1.5:  Laws for Students with Disabilities: Individuals with Disabilities Education Improvement 

Act (IDEA) of 2004 

Visuals of the Six Core Principles of the IDEA 

 Ask students to get into groups of three to five. 

 Have one person from each group come to the front of the room and pick up one piece of 

chart paper and several markers. 

 Each group is to select (or be assigned) one of the six core principles of the IDEA and draw a 

visual that represents their selected principle. 

 Allow approximately six minutes for the groups to complete the task. 

 As the teams finish their visuals, they should post them on a wall in the classroom and be 
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prepared to explain them. 

 Large group debrief would consist of a spokesperson from each group explaining the team’s 

visual. 

 

 

 

1.6: Laws for Students with Disabilities: Other Legislation Related to Special Education 

Comparison of the IDEA, ADA and Section 504 

 Get with a partner and complete Handout 1.1, “What Are the Laws for Students with 

Disabilities?: Comparison of IDEA, ADA, and Section 504” on the similarities and 

differences among the IDEA, ADA, and Section 504. 

 Debrief as a large group. 

 

1.7: Students Who Receive Special Education 

Conduct a discussion of similarities and differences among the disability categories and eligibility 

criteria in your state.   

 

 

1.8: Recommended Practices for Today’s Special Education 

This activity is best following a discussion/lecture on the content in this section. 

 Get with the same partner as activity 1.6. 

 Select one of the three cases at the beginning of Chapter 1. 

 Discuss how at least two of the following four recommended practices (inclusive practices 

and access to the general curriculum, accountable and accessible instruction, positive 

behavior supports and collaboration) are being applied in your selected student case. 

o Inclusive practices and access to the general curriculum 

o Accountable and accessible instruction 

o Positive behavior supports 

o Collaboration 

 Be prepared to share your analysis with the whole group. 

 Allow approximately five minutes to complete the task and then ask for volunteers to explain 

how their selected practices were applied in their chosen student case. 

 

1.9: Parents and Family Perspectives Regarding Their Children with Disabilities   

Using the Perspectives of Parents and Families Regarding Their Children with Disabilities, place students 

in groups of three or four.  Ask students to brainstorm ideas and strategies they might use to improve 

parent participation in their child’s educational program.  Have the students share their ideas with the rest 

of the class. 

 

 

1.10: Closing Activity: What Have the Students Learned? 

As the closing activity for Chapter 1, ask your students to get into small groups of three or four. 

 Ask each group to select one of the three cases at the beginning of the chapter (Elizabeth, Andrew, or 

Daniel). 

 Ask them to then discuss three things and be prepared to share their key discussion points with the 

whole group. 

 First, reread their selected case and discuss the student and his or her services and/or program using 

the technical language that they learned in this chapter (e.g., “the student is in an inclusive classroom 

with access to the general education curriculum as evidenced by…,” etc.) 
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 Next, connect the different aspects of the case student’s program to what they learned in this chapter 

(e.g., the legal basis for a program or service, whether or not a program or service is a recommended 

practice, trend or issue influencing special education today, etc. 

 Finally, think about and share additional possibilities that might improve the case student’s program 

(e.g., the use of an assistive technology device, etc.).  

 Debrief as a whole group as a way of assessing what the students have learned. 

 

 

My Education Lab Activities and Assignments 
 

The following are included in the MyEducationLab (MEL) Special Education course at 

www.myeducationlab.com. 
 

MEL Topic 1:  The Law, LRE, and IEPs 

Activities and Applications #1:  PL 94-142 

Before 1975, there were no federal laws protecting the educational rights of students with disabilities. 

Since 1975 and the inception of the Education for All Handicapped Children Act (PL 94-142) students 

with disabilities have been educated in the public schools system. After completing this activity, students 

should be able to: 

 1. Explain the purpose of special education law 

 2. Describe the changes to the law from 1975 to the present 

 

MEL Topic 1:  The Law, LRE, and IEPs 

Activities and Applications #2:  No Child Left Behind 

The No Child Left Behind Act was enacted by the federal government in 2005 to improve education 

across the country and ensure progress for all students. This law has had much controversy in its 

implementation. After completing this activity, students should be able to:  

 1. Explain the purpose of the No Child Left Behind Act 

 2. Discuss the perceived flaws of the law 

 

MEL Topic 3:  Parents & Families 

Assignments and Activities #2: Parent Participation in Special Education  

In the first video segment, students will hear the professional discuss the paperwork requirements that 

accompany special education procedures, and say that parents or family members have as much 

paperwork to deal with as teachers do. In the second video, students observe a parent participating in her 

son’s transition planning team meeting.  

 

IRIS Center Resources 

 

The following are included in the MyEducationLab (MEL) Special Education course at 

www.myeducationlab.com. 
 

 MEL Topic 1: Law, LRE, & IEPs 

Section: IRIS Center Resources 

 

RTI (Part 1): An Overview http://iris.peabody.vanderbilt.edu/rti01_overview/chalcycle.htm  

This module outlines the differences between the IQ-achievement discrepancy model and the Response-

to-Intervention (RTI) model. It also offers a brief overview of each tier in the RTI model and explains its 

benefits.  

 

http://www.myeducationlab.com/
http://www.myeducationlab.com/
http://iris.peabody.vanderbilt.edu/rti01_overview/chalcycle.htm
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RTI (Part 2): Assessment http://iris.peabody.vanderbilt.edu/rti02_assessment/chalcycle.htm  

This module explores in detail the assessment procedures integral to RTI. It also outlines how to use 

progress monitoring data to determine if a student is meeting the established performance criteria or if 

more intensive intervention is needed.  

 

RTI (Part 3): Reading Instruction http://iris.peabody.vanderbilt.edu/rti03_reading/chalcycle.htm  

This module illustrates different research-based reading strategies that may be used with the Response-to-

Intervention model to improve reading skills.  

 

RTI (Part 4): Putting It All Together http://iris.peabody.vanderbilt.edu/rti04_alltogether/chalcycle.htm  

This module synthesizes the information in RTI (Parts 1, 2, and 3) to provide teachers and other school 

personnel with a more comprehensive illustration of how to successfully implement RTI.  

 

RTI (Part 5): A Closer Look at Tier 3 http://iris.peabody.vanderbilt.edu/rti05_tier3/chalcycle.htm  

This module describes which students will receive Tier 3 intervention (i.e., special education services), 

components of Tier 3 reading interventions, and students' response to this individualized intervention. 

This module also explores parent involvement and issues related to English language learners.  

 

RTI: Considerations for School Leaders http://iris.peabody.vanderbilt.edu/rti_leaders/chalcycle.htm  

This module provides information about ways to build support for RTI, factors that should be addressed 

when implementing RTI, and methods of collecting data and evaluating the effectiveness of the RTI 

approach.  

 

The Prereferral Process: Procedures for Supporting Students with Academic and Behavioral 

Concerns http://iris.peabody.vanderbilt.edu/preref/chalcycle.htm  

This module highlights the benefits of the prereferral process—a preventative approach that can eliminate 

inappropriate referrals to special education—and outlines the six stages most commonly involved in its 

implementation.  

 

Podcasts 

 

Episode 5: Leonard Baca on RTI and Cultural Considerations. 

http://iris.peabody.vanderbilt.edu/resource_podcast/episode_05_Baca.html  

Leonard Baca discusses his views on RTI and the importance of addressing cultural and linguistic 

diversity within that approach. 

http://iris.peabody.vanderbilt.edu/rti02_assessment/chalcycle.htm
http://iris.peabody.vanderbilt.edu/rti03_reading/chalcycle.htm
http://iris.peabody.vanderbilt.edu/rti04_alltogether/chalcycle.htm
http://iris.peabody.vanderbilt.edu/rti05_tier3/chalcycle.htm
http://iris.peabody.vanderbilt.edu/rti_leaders/chalcycle.htm
http://iris.peabody.vanderbilt.edu/preref/chalcycle.htm
http://iris.peabody.vanderbilt.edu/resource_podcast/episode_05_Baca.html
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Chapter 1   Understanding Special Education 
 

1.1 Multiple-Choice Questions 
 

1. Preferential seating, computer access, and a one-on-one teaching assistant are examples of:

 A. Special Education. 

 B. Free and Appropriate Education. 

 C. Related Services. 

 D. Supplemental Aids and Services. 

 PRAXIS™ II.A. 

CEC: ICC4S1 

 

2.  Edouard Seguin is known for: 

 A. The idea that children with disabilities were not capable of learning. 

 B.  Establishing the first public school class in 1875. 

 C.  The idea that students with disabilities could learn if provided a structured   

 learning environment. 

 D.  His work with 12-year-old Victor. 

PRAXIS™ I.C. 

CEC: ICC1S1 

 

 

3.  The 1954 Brown v. Board of Education of Topeka, Kansas, decision resulted in which of the 

following: 

 A. Separate can be equal. 

 B. Separate cannot be equal. 

 C. Separate classes are needed in extreme situations. 

 D. None of the above 

PRAXIS™ II.A. 

CEC: ICC1K2 

 

4.  PARC stands for:  

 A. Pennsylvania Association for Retarded Citizens. 

 B. Pennsylvania Association for Retarded Children. 

 C. Pearson’s Association for Retarded Citizens. 

 D. Pearson’s Association for Retarded Children. 

PRAXIS™ II.A. 

CEC: ICC1K2 

 

5. Which is considered the “basis for all subsequent special education practice”?  

 A. P.L. 94-142 Education of the Handicapped Act 

 B. Larry P. v. Riles 

 C. P.L. 89-750 Elementary and Secondary Education Act 

 D Diana v. State Board of Education of California 
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PRAXIS™ II.A. 

CEC: ICC1K2 

 

6. Which groups of students are underrepresented in special education? 

 A. Hispanics/Asians 

 B. African Americans/Asians 

 C. Hispanics/African Americans 

 D. Hispanics/Asians/African Americans 

PRAXIS™ I.C. 

CEC: ICC1K5 

 

7. Mr. Edwards is a single dad whose son has recently been diagnosed with Tourette‘s 

syndrome. He will begin kindergarten in the fall. Mr. Edwards knows that by law his son in 

entitled to specialized instruction, related services, and supplemental aids and services. Mr. 

Edwards and his son are guaranteed these rights by which provisions of IDEA?  

 A. Least Restrictive Environment 

 B. Zero Reject 

 C. Nondiscriminatory Evaluation 

 D. Free and Appropriate Education 

PRAXIS™ II.A. 

CEC: ICC5S3 

 

8. Based on the section of IDEA concerning nondiscriminatory evaluation, which statement is 

true? 

 A. More than one test is used to assess the presence of a disability. 

 B. Any educational professionals can interpret assessment results. 

 C. Assessment occurs in only one academic area. 

 D. Tests are to be administered in English or Spanish. 

PRAXIS™ II.A. 

CEC: CC8K2 

  

9. As Mrs. Vanstory read over the transcript of one of her new students, Audrey, she was 

amazed. Audrey had a long and colorful history of medication difficulties and multiple 

behavioral challenges. Mrs. Vanstory later called her close friend who was also a teacher (at 

another school) and proceeded to tell her Audrey’s history. How did she violate the rights of both 

Audrey and her family?  

 A. Information about a student must be shared in person, not over the phone or   

 email. 

 B. She didn‘t have permission from Audrey’s parents to access Audrey’s file. 

 C. Information regarding a student with a disability may not be shared with   

 anyone who is not directly working with the student. 

 D Only the administrator and counselor can access student‘s records. 

PRAXIS™ II.B. 

CEC: ICC1K4 

 

10. IDEA was most recently reauthorized in: 
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 A. 1997. 

 B. 1999. 

 C. 2001. 

 D. 2004. 

PRAXIS™ II.A.  

CEC: ICC1K2 

 

11. ADA stands for:  

 A. Americans with Disabilities Act. 

 B. American Disability Association. 

 C. Attention Disorder Association. 

 D. Adult with Disabilities Act. 

PRAXIS™ II.A. 

CEC: ICC1K2 

 

12. Which group is NOT eligible for services under IDEA?  

 A. Students with visual impairments 

 B. Students with autism 

 C. Students with ADD or ADHD  

 D. Students with orthopedic impairments 

PRAXIS™ II.B.  

CEC: ICC1K5 

 

13. Many young children with disabilities who receive services have milder needs related to:

 A. Hearing impairments 

 B. Specified learning disabilities 

 C. Physical disabilities 

 D. Language development or motor skill development 

PRAXIS™ II.B. 

 

14. Special education is affected by laws that guarantee the civil rights of children and adults.  

These two laws are:  

 A. IDEA and Section 504. 

 B. Section 504 and the Americans with Disabilities Act of 1990. 

 C. IDEA and the Americans with Disabilities Act. 

 D. IDEA and the Elementary and Secondary Education Act of 1965. 

PRAXIS™ II.A. 

CEC: ICC1K4 

 

15. Emily is 2 years old and is significantly behind her playmates in her gross motor skills. Her 

mother wants her evaluated for disabilities. Which of the following statements is true?  

 A. For children ages birth to 2 years old, special education is not always required           

by federal law. 

 B. IDEA mandates children birth to 5 years old to receive specialized education        

services. 
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 C. Americans with Disabilities Act mandates children ages birth to 5 years old        

receive specialized education services. 

 D. Section 504 specifies that children are not eligible for services until the age of        

three. 

PRAXIS™ II.A. 

CEC: ICC1K6 

 

16. Margaret is a fifth grader at Harrison Middle School. She has been in the AG (academically 

gifted) program for two years. She was recently identified as LD in math. What services is she 

eligible for? 

 A. She is only eligible for AG services. 

 B. She is only eligible for special education services. 

 C. Since she has dual exceptionalities, she is not eligible for either. 

 D. She is entitled to a combination of enrichment (AG) and special education   

 services. 

PRAXIS™ II.A. 

CEC: ICC1K6 

 

17. What groups of students are NOT specifically included in IDEA?  

 A. Students who are gifted, students with multiple disabilities, and students who   

 are homeless. 

 B. Students who are gifted, students with ADHD, and students who are at risk for   

 school failure. 

 C. Students who are gifted, students with other health impairments, and students   

 who are at-risk. 

 D. Students who live in poverty, students who are born addicted to cocaine, and   

 students with autism. 

PRAXIS™ II.B. 

CEC: ICC1K6 

 

18. In this text, inclusion is the belief system that focuses on:  

 A. The responsibility to educate all students so that they can reach their potential. 

 B. The setting in which students with special needs receive instruction. 

 C. The social interaction between traditional students and students with special   

 needs. 

 D. Traditional and special education teachers co-teaching. 

PRAXIS™ III.A. 

CEC: ICC5S1 

 

19. Inclusion is a belief that success will come when: 

 A. It is mandated only by the superintendent. 

 B. The parents are supportive. 

 C. Discovering effective means for all students to learn together is taken    

 seriously. 

 D. The principal requires it. 

PRAXIS™ III.D. 
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CEC: ICC5S1 

 

20. Ms. Eddy has been teaching eighth grade for five years. She has learned that planning lessons 

to meet a wide range of diverse learners is the most effective and time efficient way to plan.  Ms. 

Eddy is demonstrating which concept?   

 A. Least restrictive environment 

 B. Assistive technology 

 C. Free and appropriate education 

 D. UDL (Universal Design for Learning) 

PRAXIS™ III.E. 

CEC: ICC5S1 

 

21. Which of the following is NOT an example of assistive technology?  

 A. Pencil grip 

 B. Software 

C. Communication devices that “speak” words 

 D. Mobility services 

PRAXIS™ III.E. 

CEC: ICC7K4 

 

22. Marty’s dysfunctional behavior is so severe he is no longer able to learn alongside his peers.  

Which would be the most appropriate intervention to decrease Marty’s dysfunctional behavior? 

 A. Negative behavior supports 

 B. Positive behavior supports 

 C. Assistive technology 

 D. Universal Design for Learning 

PRAXIS™ III.F. 

CEC: ICC5S10 

 

23. Taunt and Hastings (2002) found that parents reported all of the following positive outcomes 

of having a child with a disability EXCEPT: 

 A. A changed perspective on life. 

 B. Increased tolerance for others. 

 C. Decreased daily stress level. 

 D. Improved family dynamics. 

PRAXIS™ II.B. 

CEC: ICC10K4 

 

24. Which of the following is a critical issue related to parent participation?  

 A. Lack of interest 

 B. Lack of time 

 C. Lack of money 

 D. Lack of skill 

PRAXIS™ II.B. 

CEC: ICC10S4 
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25. Using family-centered practices and respecting the uniqueness of the families are examples 

of:  

 A. Barriers to parent participation. 

 B. Strategies to encourage parent participation. 

 C. Reasons parents choose to participate. 

 D. Benefits of parent participation. 

PRAXIS™ II.B. 

CEC: ICC10K4 

 

26. Which statement is true regarding No Child Left Behind and students with disabilities?) 

 A. Students with disabilities are exempt from achieving the same academic goals. 

 B. Most students with disabilities are expected to achieve the same academic   

 goals. 

 C. Only students with low-incidence disabilities are expected to achieve the same   

 academic goals. 

 D. Only students with high-incidence disabilities are exempt from achieving the   

 same academic goals. 

PRAXIS™ II.A. 

CEC: ICC1K2 

 

27. What do Americans report as the biggest problems facing public schools?  

 A. Improving academic achievement 

 B. Eliminating special education services 

 C. Improving the quality of teachers 

 D. Lack of discipline and control of students 

PRAXIS™ II.B. 

CEC: ICC1K9 

 

28. Some professionals have argued that disciplinary procedures have been used as tools of 

discrimination against students with disabilities who:  

 A. Have been diagnosed with autism. 

 B. Have visual impairments. 

 C. Are deaf. 

 D. Are from minority groups and live in poverty. 

PRAXIS™ III.F. 

CEC: ICC5S1 

 

29. According to NCLB, students for whom English is NOT their first language must be assessed 

using tests written in English after receiving how many consecutive years of instruction in U.S. 

schools?  

 A. One 

 B. Two 

 C. Three 

 D. Five 

PRAXIS™ III.C. 

CEC: ICC1K5 
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1.2 True/False Questions 
 

1. Related services are only for individuals identified with low-incidence disabilities (e.g., mental 

retardation, autism).  

PRAXIS™ III.D. 

CEC: ICC1K2 

 

2. Zero reject is one of the provisions of IDEA that includes students with communicable 

diseases such as AIDS.  

PRAXIS™ II.A. 

CEC: ICC1K2 

 

3. Students with specific learning disabilities comprise the largest group receiving specialized 

education services.  

PRAXIS™ I.B. 

CEC: ICC1K5 

 

4. Universal design originated in the field of architecture.  

PRAXIS™ III.E. 

CEC: ICC7S1 

 

5. NCLB stipulates that 75 percent of all students in a state must participate in a yearly 

achievement testing, or the state is judged out of compliance with the law. 

PRAXIS™ II.A. 

CEC: ICC8K2 

 

1.3 Short Answer Questions 
 

1. What are three examples of supplementary aids and services?  

PRAXIS™ III.E. 

 CEC: ICC1K6 

 

2. What was the outcome in Mills v. Board of Education lawsuit?  

PRAXIS™ II.A. 

CEC: ICC1K2 

  

3. How did the passage of federal laws change the way individuals with disabilities are treated?   

PRAXIS™ II.A. 

CEC: ICC1K4 

  

4. What is “zero reject”? What is your opinion of zero reject in regard to students with 

disabilities? 

PRAXIS™ II.A. 

CEC: ICC1K4 
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5. What are three examples of procedural safeguards in IDEA that ensure that any decisions 

made concerning students with disabilities have parental input? Do you believe these safeguards 

are necessary?  

PRAXIS™: II.B. 

CEC: ICC1K4 

  

6. What are six of the thirteen disabilities specified under IDEA?  

PRAXIS™ I.C. 

CEC: ICC1K5 

 

7. What are the four recommended practices that characterize accountable and accessible 

instruction? Briefly describe each.  

PRAXIS™ III.E. 

CEC: ICC7S1 

 

8. Where did the concept of universal design originate?  

PRAXIS™ III.E. 

CEC: ICC7S9 

 

9. What are three examples of assistive technology, and why is it mandated by IDEA? 

PRAXIS™ III.E 

CEC: ICC7S9 

 

10. What are positive outcomes of having a child with a disability, as reported from parent 

interviews? Include at least four outcomes.  

PRAXIS™ II.B. 

CEC: ICC10S4 

 

1.4 Essay Questions 
 

1. What court case decision clarified that “separate cannot be equal”? Explain the affect this 

court case continues to have on the field of special education.  

PRAXIS™ II.A. 

CEC: ICC1K8 

  

2. Compare and contrast IDEA, Section 504, and the American with Disabilities Act of 1990.  

PRAXIS™ II.A. 

CEC: ICC1K5 

  

3. What are three groups of students who need special supports but who are NOT eligible for 

services under IDEA? How does this ineligibility affect the education of these groups of 

students?  

PRAXIS™ II.B. 

CEC: ICC1K5 
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4. Define inclusion as it is presented in this text. Defend the implementation of inclusive 

practices in your school to skeptics of this concept.  

PRAXIS™ III.D. 

CEC: ICC5S1 

  

5. What are five critical issues addressed by NCLB? Discuss the provision that is most 

significant and the implications it has for students with disabilities and the professionals who 

work with them.  

PRAXIS™ II.A. 

CEC: ICC1K6 

  

1.5 Case Study 
 

You have been a special education teacher for fifteen years. You are close friends with an 

instructor at the local university. You have been asked to come and speak to a group of aspiring 

special education teachers at the local university to give them a “realistic” perspective on 

teaching. The instructor of the class gives you a list of the following questions that were 

generated by the students: 

 

1. How do students identified as gifted or ADHD or at risk receive the services they need? What 

are these students guaranteed services under the law?  

Skill: Application. 

PRAXIS™ II.B. 

  

2. What are the differences among IDEA, Section 504, and the Americans with Disabilities Act 

of 1990? What is the impact of each of these laws on the students and teachers in public schools?  

Skill: Application. 

PRAXIS™ II.B. 

CEC: ICC1K6 

  

3. What is inclusion? What are the research findings on inclusive practices? 

PRAXIS™ II.B. 

CEC: ICC1K6 

 

4. How does the accountability for results from NCLB affect the education of students with 

special needs?  

PRAXIS™ II.B. 

CEC: ICC1K6 

 

5. What is Universal Design for Learning and why is it an effective strategy for learners with 

special needs? What is an example of this strategy being used in the classroom? 

PRAXIS™ II.B 

CEC: ICC1K6 
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ANSWER KEY 

 

Chapter 1:  Key Concepts for Understanding Special Education  

 

1.1 Multiple Choice Questions 

 

 1.  D   11.  A   21.  D 

 2.  C   12.  C    22.  B 

 3.  B   13   D   23.  C 

 4.  B    14.  B   24.  B 

 5.  A   15.  A   25.  B 

 6.  A   16.  D   26.  B 

 7.  D   17.  B   27.  D 

 8.  A   18.  A   28.  D 

 9.  C   19.  C   29.  C 

 10. D   20.  D 

 

1.2 True/False Questions 

 

1. False 

2. True 

3. True 

4. True 

5. False 

 

1.3 Short Answer Questions 

 

1. Discussion should include examples such as access to computer with voice 

recognition software, preferential seating in the classroom, and one-on-one teaching 

assistant.  

 

2. Discussion should include an explanation that all children with disabilities in 

Washington, D.C. were entitled to public education including procedures to 

determine whether a student should receive special education.  

 

3. Discussion should include that all children are now guaranteed a public school 

education, that nondiscriminatory evaluation is completed before a child is placed in 

special education, and that parental rights are guaranteed. 

 

4. Discussion should include an explanation of free appropriate public education for all 

students with disabilities.  *The remaining answers will vary among students.  

 

5. Discussion should include three of the following procedural safeguards:  parental 

consent for evaluation of their child, parental participation in all meetings involving 

their child, dispute resolution procedures, parental consent for special education 
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placement, consent revocation procedures, Independent Evaluation procedures.  *The 

remaining answers will vary among students. 

 

6. Students should list six of the thirteen disability categories. 

 

7. Discussion should include a description of practices such as Universal Design for 

Learning, differentiated instruction, evidence-based practices, assistive technology 

and services.  

 

8. Discussion should include a description of how plans for access to buildings if 

completed when building is designed, could become a seamless part of the structure.  

 

9. Discussion should include examples such as voice recognition software, adapted 

keyboard, wheelchair, and sound field system.  Assistive Technology is mandated to 

facilitate learning process for students with disabilities.  

 

10. Discussion should include examples such as increased patience, tolerance of others, 

sensitivity of issues of others, and opportunity to meet others with common 

disabilities.  

 

 

1.4 Essay Questions 

 

1. Discussion should include explanation of court case and comparison of academic 

achievement standards of children placed in general education classes vs. those 

placed in special education classes.  

 

2. Discussion should include comparison/contrast of IDEA, Section 504, and ADA. 

 

3. Discussion should include a description of students who are gifted or talented, student 

with ADHD, and students who are at risk for school failure.  *The remainder of the 

answers will vary among students.   

 

4. Discussion should include a definition of inclusion (as defined by Marilyn Friend).  

*The remainder of the answers will vary among students.  

 

5. Discussion should include five critical issues addressed by NCLB and most 

significant provision with the implications it has for students and professionals who 

work with the students.   

 

 

1.5 Case Study 

 

 1.  Discussion should include description of dual exceptionalities, he effects of  ADHD 

on other disability categories, and the responsibility of general education  teachers to meet the 

needs of all children.  
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 2.  Discussion should include a description of the differences among IDEA,  Section 

504, and ADA.  *The remainder of the answers will vary among students.   

 

 

3.  Discussion should include a description of inclusion and the research findings  of 

inclusion.   

 

4.  Discussion should include a description of the intent of the law, accountability  for 

results including adequate yearly progress (AYP), and academic achievement goals for 

all students.   

 

5.  Discussion should include a description of Universal Design for Learning, access to 

the general education curriculum for all students, designing instruction to meet a wide 

range of learner diversity.   
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