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NOTE TO INSTRUCTORS 

Teaching an introductory counseling course is among the most difficult challenges. There is so 

much content to cover in the course—history, foundations, theory, ethics, specialties, 

professional identity, plus an overview of counselor roles and responsibilities. As if the content 

alone is not daunting enough, there is the sheer breadth and scope of material to be introduced. 

There is the challenge to balance the content with process, since so much of what counseling is 

all about involves experiential learning. 

 

There are also problems related to measuring learning that takes place in a beginning counseling 

course. We can attempt to assess how much students recognize familiar terms and concepts 

(multiple choice exams), how much they can recall information (short essays), or their 

conceptual grasp of ideas (papers and take home exams). Each of these methods have their 

advantages, which is why we have included several different options for you to consider. 

 

We have always preferred to teach this course by employing as many different methods of 

pedagogy as we can think of to keep things interesting, stimulating, informative, and fun. We 

generally begin each class by asking students to “check in” with whatever they have been 

thinking about, reflecting on, or processing since the previous class. We then ask for any 

questions or concerns that came up for them, either from the reading, discussions, or 

assignments. 

 

The DVD accompanying the text is one of the methods that we use to stimulate questions or 

concerns. Early in the semester, the entire DVD can be assigned to introduce students to the field 

and stir up a whole host of thoughts and reflections. Assigning individual video segments can 

also serve as a stimulus. 

 

After the warm-up phase in each class, we generally do a mini-lecture/demonstration of some 

concept theory, or conceptual idea that needs elaborating from the chapter.  We do this early, 

before students become tired and restless. We may show the relevant video segment from the 

DVD accompanying the book, but we also like showing a non-counseling-related movie -- in 

short, any stimulus to get students engaged. Then we put them in groups and give them 

something to do. We have included most of our favorite group activities and exercises at the end 

of each chapter in the text. Our goal is to provide students with opportunities to apply ideas to 

their own lives, to practice new skills, and to build relationships with one another. In a course as 

content-dense as this one, we make a great effort to balance the intellectual material with 

structures that provide for emotional, interpersonal, moral, and spiritual connections. To promote 

these goals, we often give students “field assignments” to do, sometimes as part of their breaks. 

They may be asked to go on campus and interview people about some particular subject, or to 

meet in groups of three and discuss the areas they feel most confused about. We take great pride 

in students not being able to predict what exactly will happen in the next class. This keeps things 

from being boring, which was always a major concern of ours when we were students. 

 

After having taught this course over so many years, we have experimented with a variety of 

teaching strategies, as well as testing measures. We have always found multiple choice exams so 

easy to administer (especially when the questions are available electronically, as is the case with 

this manual), however we have been concerned that they do not really measure the things we 



consider most important to learn. On the other hand, we like the way the threat of such an exam 

forces students to read the text carefully, study compulsively, and even meet in study groups to 

prepare for the ordeal. 

 

Short essay exams have also worked well for us. They are not too difficult to grade. Rather than 

getting at mere recognition of correct answers, or discrimination between options, this format 

forces students to organize what they know, recall supporting content, and to communicate 

clearly and concisely. One problem, though, is the amount of stress students go through worrying 

about how they will perform. 

 

That is why we have also liked using reflective papers and take home exams as a way to force 

students to integrate and personalize what they have learned. We do not find it nearly as 

convenient to read such material, nor are they easy to grade, but students generally appreciate the 

freedom to demonstrate what they have learned in individual ways. 

 

Depending on your own teaching style, goals, and class structure, you probably prefer one 

method of evaluation over others. It is for this reason that we have provided you with several 

different options. 

 

 

MULTIPLE CHOICE EXAM FORMAT 

 

Although we have provided a bank of traditional multiple choice questions, we have a number of 

concerns about the validity and usefulness of this evaluation method, especially for counseling 

courses. Nevertheless, because of expediency, convenience, objectivity, and other factors, such a 

format for assessing student recognition of information has its advantages.  

 

We have found that by making a small adjustment in the way questions are presented, a number 

of student concerns can be minimized. In an “Extended Multiple Choice Exam” (Jones & 

Kottler, 1996), instructions are modified so that students may either select the correct choice 

and/or they may explain and/or justify their answer. Space is provided at the end of each 

question for students to demonstrate their understanding of the concept. Students may therefore 

receive full credit by writing an extended answer (usually there is not enough time to do this with 

more than a dozen questions). 

 

Such an extended format has a number of advantages over traditional exams:  

 

1. Students complain less about poorly constructed or ambiguous questions since they 

are given the opportunity to explain what they know.  

 

2. Students have more freedom in how they can respond to a question. 

 

3. Students who know the material but cannot figure out the correct answer can still 

demonstrate their knowledge of the underlying concept. 

 

4. Students report such exams appear to be fairer.  



 

Although it does take a little longer to score such exams, most students do not elect to extend 

their answers except under those rare occasions when a question is not as clear as it could be.  

This format thus provides a compromise between objective exams that are easy to administer and 

score versus short answer exams that provide more opportunities for elaboration. 

 

Jones, W. P., & Kottler, J. A. (1996). Extended multiple-choice items: An alternative for 

assessment in the university classroom. College Student Journal  

  

TAKE HOME OR ESSAY EXAM FORMAT 

 

For those instructors who prefer an alternative to multiple choice exams, discussion questions are 

provided for each chapter that may be adapted for either short essay or take-home exams. In 

addition, reflective activities are presented in the text, which may also be used as either in-class 

exercises or take home exam activities. 

 

Following are some examples of Take Home Exam questions that could be used as part of a Mid 

Term or Final: 

 

1) Discuss the difficulties inherent in working with clients from cultural backgrounds 

different from your own. 

2) What do you see as the main problems in the field of counseling? Suggest ways those 

problems could be resolved. 

3) Select a problem or concern you are presently experiencing in your life. Acting as a 

counselor, attempt to work through the concern, applying everything you know how 

to do. 

4) Which ethical conflict do you fear the most? How do you propose to prepare yourself 

better to deal with this problem? 

5) Describe several things about the counseling field that you consider to be absurd. 

6) Describe several points made in class or the text that you disagree with. Defend your 

positions. 

7) Describe specifically and personally what you like best and least about a) the class 

structure, b) the instructor’s methods, c) the text. 

8) Which theory of counseling do you like best? Discuss how you could use this theory 

in your work and life. Present a case example of this theory in action.  

9) What is the one question you were hoping I would not ask you? Answer it. 

10) Write your question and answer it. 



CHAPTER 1 

What Counseling Is and How It Works 
  

Discussion Questions 

 
1. Why do you think that people choose the helping professions? Do you agree with the reasons presented in the 

text? Why do you think you decided to enter the counseling field? 

 

2. Define counseling in your own words. From your perspective, how is it different from other forms of 

psychotherapy? Do you believe everyone can benefit from counseling?  Why or why not? 

 

3. Which attributes of the self do you think are most important to success in the counseling relationship? 

 

4. Review the definition of counseling from the text and make a list of five statements you most strongly agree 

with and five with which you most strongly disagree. Share your list with fellow students and discuss the 

differences in each list. 

 

5. In your judgement, what is the future of the counseling profession? What steps need to be taken to improve the 

profession in your state?  

   

6. Imagine that you are counseling a child in the third grade who wants to know what you, and 

counselors in general, do. What would you say to provide a simple, yet comprehensive 

response that a third grader will understand? 

 

7. Are there some values you believe it is important for all counselors to hold?  What are some 

of the more significant components of your own value system that you anticipate will shape 

your work as a counselor? 

 

8. Discuss the personal qualities that contribute to the development of a “therapeutic-self.”  

What do you consider to be your own strong suits and personal qualities that equip you to 

counsel effectively? 



CHAPTER 2 

Foundations of Counseling: Basics of History and Research 
  

 

Discussion Questions 
  

1. Distinguish between counseling, psychology, psychiatry, and social work. Discuss the role of 

counseling within the framework of these helping professions. 

 

2. What are the differences and similarities between counseling and psychotherapy? Do you 

agree that a valid distinction can be made between them? Why or why not? 

  

3. Why do you think counseling has been the last of the helping professions to achieve 

professional recognition? What historical factors have influenced this phenomenon? 

 

4. Evaluate the contributions of Sigmund Freud and Carl Rogers to the field of counseling.  List 

the contributions of each and discuss their impact. 

 

5. Which counseling skills are defined as generic? Why have these skills been so designated? 

 

6. What are the implications of the “scientist-practitioner” model for counselors? What benefits 

and/or drawbacks do you see associated with the application of this model in your own 

practice?  

 

7. Identify and discuss the steps that the processes of research and counseling have in common. 

Give a brief example of how you might implement each of these steps in your own practice.  

 

8. Compare and contrast the main features of both the qualitative and quantitative research 

paradigms. Show how both models of research are useful to the field of counseling.  

 

9. Discuss the strengths and limitations of an “evidence-based” or “best-practices” approach to 

counseling.  
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NOTE TO INSTRUCTORS 

Teaching an introductory counseling course is among the most difficult challenges. There is so 

much content to cover in the course—history, foundations, theory, ethics, specialties, 

professional identity, plus an overview of counselor roles and responsibilities. As if the content 

alone is not daunting enough, there is the sheer breadth and scope of material to be introduced. 

There is the challenge to balance the content with process, since so much of what counseling is 

all about involves experiential learning. 

 

There are also problems related to measuring learning that takes place in a beginning counseling 

course. We can attempt to assess how much students recognize familiar terms and concepts 

(multiple choice exams), how much they can recall information (short essays), or their 

conceptual grasp of ideas (papers and take home exams). Each of these methods have their 

advantages, which is why we have included several different options for you to consider. 

 

We have always preferred to teach this course by employing as many different methods of 

pedagogy as we can think of to keep things interesting, stimulating, informative, and fun. We 

generally begin each class by asking students to “check in” with whatever they have been 

thinking about, reflecting on, or processing since the previous class. We then ask for any 

questions or concerns that came up for them, either from the reading, discussions, or 

assignments. 

 

The DVD accompanying the text is one of the methods that we use to stimulate questions or 

concerns. Early in the semester, the entire DVD can be assigned to introduce students to the field 

and stir up a whole host of thoughts and reflections. Assigning individual video segments can 

also serve as a stimulus. 

 

After the warm-up phase in each class, we generally do a mini-lecture/demonstration of some 

concept theory, or conceptual idea that needs elaborating from the chapter.  We do this early, 

before students become tired and restless. We may show the relevant video segment from the 

DVD accompanying the book, but we also like showing a non-counseling-related movie -- in 

short, any stimulus to get students engaged. Then we put them in groups and give them 

something to do. We have included most of our favorite group activities and exercises at the end 

of each chapter in the text. Our goal is to provide students with opportunities to apply ideas to 

their own lives, to practice new skills, and to build relationships with one another. In a course as 

content-dense as this one, we make a great effort to balance the intellectual material with 

structures that provide for emotional, interpersonal, moral, and spiritual connections. To promote 

these goals, we often give students “field assignments” to do, sometimes as part of their breaks. 

They may be asked to go on campus and interview people about some particular subject, or to 

meet in groups of three and discuss the areas they feel most confused about. We take great pride 

in students not being able to predict what exactly will happen in the next class. This keeps things 

from being boring, which was always a major concern of ours when we were students. 

 

After having taught this course over so many years, we have experimented with a variety of 

teaching strategies, as well as testing measures. We have always found multiple choice exams so 

easy to administer (especially when the questions are available electronically, as is the case with 

this manual), however we have been concerned that they do not really measure the things we 



consider most important to learn. On the other hand, we like the way the threat of such an exam 

forces students to read the text carefully, study compulsively, and even meet in study groups to 

prepare for the ordeal. 

 

Short essay exams have also worked well for us. They are not too difficult to grade. Rather than 

getting at mere recognition of correct answers, or discrimination between options, this format 

forces students to organize what they know, recall supporting content, and to communicate 

clearly and concisely. One problem, though, is the amount of stress students go through worrying 

about how they will perform. 

 

That is why we have also liked using reflective papers and take home exams as a way to force 

students to integrate and personalize what they have learned. We do not find it nearly as 

convenient to read such material, nor are they easy to grade, but students generally appreciate the 

freedom to demonstrate what they have learned in individual ways. 

 

Depending on your own teaching style, goals, and class structure, you probably prefer one 

method of evaluation over others. It is for this reason that we have provided you with several 

different options. 

 

 

MULTIPLE CHOICE EXAM FORMAT 

 

Although we have provided a bank of traditional multiple choice questions, we have a number of 

concerns about the validity and usefulness of this evaluation method, especially for counseling 

courses. Nevertheless, because of expediency, convenience, objectivity, and other factors, such a 

format for assessing student recognition of information has its advantages.  

 

We have found that by making a small adjustment in the way questions are presented, a number 

of student concerns can be minimized. In an “Extended Multiple Choice Exam” (Jones & 

Kottler, 1996), instructions are modified so that students may either select the correct choice 

and/or they may explain and/or justify their answer. Space is provided at the end of each 

question for students to demonstrate their understanding of the concept. Students may therefore 

receive full credit by writing an extended answer (usually there is not enough time to do this with 

more than a dozen questions). 

 

Such an extended format has a number of advantages over traditional exams:  

 

5. Students complain less about poorly constructed or ambiguous questions since they 

are given the opportunity to explain what they know.  

 

6. Students have more freedom in how they can respond to a question. 

 

7. Students who know the material but cannot figure out the correct answer can still 

demonstrate their knowledge of the underlying concept. 

 

8. Students report such exams appear to be fairer.  



 

Although it does take a little longer to score such exams, most students do not elect to extend 

their answers except under those rare occasions when a question is not as clear as it could be.  

This format thus provides a compromise between objective exams that are easy to administer and 

score versus short answer exams that provide more opportunities for elaboration. 

 

Jones, W. P., & Kottler, J. A. (1996). Extended multiple-choice items: An alternative for 

assessment in the university classroom. College Student Journal  

  



CHAPTER 1 

What Counseling Is and How It Works 

Multiple Choice Questions 

 

1. Training to become a counselor will involve which of the following: 

a. countertransference. 

b. reactions to personal work, and countertransference. 

c. denial. 

d. none of the above. 

 

2. In training to become a counselor, there are many benefits, including which of the 

following? 

   a. becoming skilled at developing productive, trusting relationships. 

   b. learning to love and live more intensely. 

   c. better comprehension of others’ behaviors. 

   d. all of the above. 

   e. none of the above. 

 

3. In which of the following ways does deciding to be a counselor have larger implications 

in your life?  

a. having to face your personal fears. 

b. changing all of your relationships. 

c. developing new expectations. 

d. all of the above. 

 

4. As a counselor, helping the client to resolve problems: 

a. adds to the counselor’s wisdom and awareness. 

b forces the counselor to consider his/her own similar problems that may 

influence the counseling process. 

c. encourages the counselor’s sense of control. 

d. both a and b. 

e. both b and c. 

 

5. Which of the following best defines counseling itself? 

a. catharsis and interpersonal learning. 

b. a process designed to stimulate thinking to increase growth. 

c. creating healthy relationships. 

d. none of the above. 

 

6. One predictor as to why counseling works may be partly because of: 

a. counselor genius. 

b. counselor’s IQ. 

c. client’s motivation and attitude. 

e. client’s perception of therapy. 

 



7. Counseling effectiveness is greater if the counselor is:  

a. authentic. 

b. compassionate. 

c. genuine. 

d. not deceived by a client’s digression and guides him/her back to the basic 

issues. 

e. all of the above. 

 

8. Your goal as a counselor should include: 

a. establishing a workable pattern for an interview. 

b. the integration of special skills into your character and personality style. 

c. learning to defend against client outbursts. 

d. learning to avoid malpractice suits. 

 

9. One of the most potentially rewarding (though terrifying) experiences in counseling is: 

a. maintaining your “cool” if a client threatens assault. 

b. managing confrontations between family members. 

c. sharing your essential personal self with another. 

d. being interviewed “live” on the local television network news. 

 

10. Counselor training is moving towards: 

a. standardized curricula through accreditation. 

b. psychodynamic theory. 

c. generic training models. 

d. both a and c. 

 

11. Which of the following influence a counseling practitioner’s style? 

a. theoretical orientation. 

b. personality. 

c. work setting. 

d. none of the above. 

e. all of the above. 

 

12. Effective counselors tend to:  

a. have cultural backgrounds similar to their clients. 

b. demonstrate certain human qualities that make them attractive and 

influential. 

c. utilize one preferred approach. 

d. be well-versed in multicultural counseling techniques. 

e. both b and d 

 

 

 

 

13. The counseling field is currently driven by a movement toward:  

a. evidence-based practices. 



b. basic research. 

c. synthesis and integration. 

d. both a and c 

 

14. Counseling may be viewed as an ambiguous activity because: 

a. the definition of counseling is vast. 

b. clients often are unaware of their real problems. 

c. clients are often confused and unfocused. 

d. all of the above. 

 

15. In presenting a client with a definition of counseling, it would be important to: 

a. personalize the description to reflect the client’s needs and counselor’s 

style. 

b. cover every stage and component of the process. 

c. make clear exactly what you will do, how and why you will employ it, and 

the results. 

d. give several different versions and let the client pick the best one. 

 

16. Counseling is most likely to be helpful when all of the following except one are true: 

a. the counselor is experienced. 

b. the counselor follows a flexible plan. 

c. the counselor persuades the client to follow the presented agenda. 

d. the counselor follows a generic process of stages. 

 

17. Which of the following is most true? 

a. counselors learn not to have strong feelings towards clients and their 

decisions. 

b. counselors tell their clients about best choices based on their own 

experiences. 

c. counselors advise clients about what to do based on research studies. 

d. counselors have strong opinions about client choices but try hard to 

keep them in check so that clients can come to their own decisions. 

 

18. The bottom line for success in a counseling program is: 

a. one’s ability to succeed at academic tasks. 

b. being able to use your power to influence other people’s lives. 

c. being able to translate text and classroom learning into action. 

d. to be able to satisfy nurturing needs of the self by rescuing others. 

e. taking care of your client’s “unfinished business”. 

 

19. Counselor training programs are among the most challenging experiences a student can 

undertake because they: 

a. demand that you translate learning into action. 

b. call for honest self-evaluation of motives. 

c. demand emotional, as well as academic commitment, and investment. 

d. all of the above. 



 

20. For most counselors, motivation to enter the profession is driven by: 

a. selfish desires to meet one’s own needs. 

b. an altruistic spirit.  

c. the financial prospects. 

d. a toss up between engineering curriculum and counseling. 

e. both a and b. 

 

21. Counseling inspires students to become a knowledgeable generalist by:  

a. reading across disciplines. 

b. critically analyzing conceptions of  ‘truth’. 

c. stretching the breadth of one’s personal experiences. 

d. all of the above. 

 

22. To permit the luxury of liking or disliking the client is an example of: 

a. immediacy. 

b. therapeutic honesty. 

c. yielding to internal distractions. 

d. none of the above. 

 

23. Counselor effectiveness is reduced when counselors are: 

a. confrontive towards clients. 

b. rigid in the pursuit of their personal agendas. 

c. both a and b. 

d. neither a or b. 



CHAPTER 2 

Foundations of Counseling: Basics of History and Research 
 

Multiple Choice Questions 

 

1. Counseling has evolved from which of the following fields?  

a. education. 

b. philosophy. 

c. medicine. 

d. social sciences. 

e. all of the above. 

 

2. Historically, counseling roles were filled by: 

a. philosophers. 
b. mothers. 

c. village elders. 

d. oracles. 

e. barbers. 

 

3. Studying the historical foundations of counseling helps the student to: 

a. learn the value of a thorough client history. 

b. understand how counseling fits into the context of other helping 

professions. 

c. understand why counseling is the preferred approach to helping 

individuals. 

d. develop a personal style and philosophy of counseling. 

 

4. Which of the following best represents the term “counseling”? 

a. counseling  prevents rather than fixes problems. 

b. counseling employs the use of a developmental model as opposed to a 

psychopathological model. 

c. counseling focuses on issues of adjustment. 

d. counseling generally focuses on short term rather than long term work. 

e. all of the above. 

 

5. An important difference between psychiatrists and other allied mental health 

professionals is:  

a. their ability to provide and monitor psychotropic medication. 

b. their ability to provide intensive psychotherapy. 

c. their ability to provide assessment and testing. 

d. their training in social ecology.     

 



6. Which concept was pioneered by Freud as the process through which healing occurred? 

a.  the primal scream. 

b. homeostasis. 

c.  the talking cure. 

d. all of the above. 

 

7. Which influential early publication by Clifford Beers criticized the inhumane treatment 

of the mentally ill and led to the establishment of the National Association for Mental 

Health? 

a. A Mind That Found Itself. 

b. The Interpretation of Dreams. 

c. Choosing a Vocation. 

d. Introduction to Therapeutic Counseling, 1st edition. 

 

8. Robert Carkhuff and his collaborators are generally credited with identifying: 

a. the core personality traits essential for professional development as a 

counselor. 

b. the core counseling techniques most useful to beginning counselors. 

c. the generic counseling skills essential for effective therapeutic 

functioning. 

d. all of the above. 

 

9. Frank Parsons’ name is synonymous with: 

a. the first experimental laboratory of the study of behavior. 

b. introducing behavioral laws to explain human behavior. 

c. philosophy of behaviors. 

d. vocational guidance. 

 

10. Sigmund Freud was responsible for the following except: 

a. he developed anesthesia for eye surgery. 

b. he emphasized the unconscious motives behind behavior. 

c. he invented sex therapy. 
d. he studied the structure of society. 

 

11. An important tenet we have inherited from the ancient philosophers is:  

a. any philosophy is worthless unless it is personalized and made relevant 

to everyday life. 

b. there is a right answer to most questions clients ask. 

c. the counselor’s interpretation of the client’s experience facilitates the 

learning process. 

d. theories are predictable in that they provide the therapist with certain 

outcomes if they are used correctly. 

 

12. Distinctions between counselors and other allied mental health professionals have 

become: 

a. more rigid as clients have presented more complex issues. 



b. less clear as counselors have begun to work with more diverse 

populations. 
c. obvious to professionals due to the differences in technique and ethics. 

d. none of the above. 

 

13. Counselors focus on:  

a. developing a solid relationship with the client. 

b. identifying and understanding the client’s core issues from a 

developmental perspective. 

c. employing interventions suited to the client and clinical situation.  

d. all of the above. 

 

14. Contemporary approaches to therapeutic counseling emphasize: 

a. the necessity of clear allegiance to a specific therapeutic modality. 

b. the multidisciplinary and integrative counseling skills. 

c. recognition that counseling is a natural process best applied by 

paraprofessionals. 

d. all of the above. 

e. none of the above. 

 

15. Cost controls associated with managed care have encouraged an increasing emphasis 

among counselors on: 

a. greater use of psychotropic medications. 

b. increased integration of brief therapy methods. 

c. the utilization of diagnostic assessment instruments. 

d. none of the above. 

 

16.   Research helps counselors in which of the following ways? 

a. to know which techniques and skills will most likely produce which 

results. 

b. to change the counselor’s basic values. 

c. to train counselors to think analytically, intentionally, and systematically 

about problems. 

d. both a and c. 

e. all of the above.   

 



17.   Quantitative research in counseling: 

a. assures that most clients will respond to clinical interventions in similar ways. 

b. measures the experiences of clients in ways that can be shared with others. 

c. prevents counselors from exercising creativity in their counseling sessions. 

d. is dictated by managed-care companies to justify reimbursement for sessions. 

 

18.  Qualitative research is used in counseling to: 

a. explore the rich complexity of human experience. 

b. find underlying themes from clients’ accounts of lived experience. 

c. predict how clients will react to stressors. 

d. both a and b. 

e. all of the above. 

 

19. Which aspects of research are important for students of therapeutic counseling?  

a. to practice and understand the terminology and language of the research 

field. 

b. to understand the knowledge and implications of classic studies. 

c. the ability to critically analyze various methods and statistics, and draw 

conclusions. 

d. having a means to conduct systematic studies. 

e. all of the above. 
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